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What are we doing about
assessment?

N Tyneside working parties in Maths, Reading and Writing.

North Shields Collaborative/New York Teaching School has set up
a group to share good practice with a view to seeing if we can work
to a common standard — at least locally.

Considered all possible avenues: see handout. Colleagues asked
to read widely so we don’t charge off in a less than fruitful direction.

Beginning to look at approaches taken by individual schools
including Target Tracker, types of summative assessment, types of
formative assessment.

Trialling North Tyneside system.




Primary Assessment Materials
NTAG's

North Tyneside Assessment Grids




North Tyneside working groups

3 clear principles —
- broad and balanced
- clear progression
- creative approach to engage and
Inspire




Speaking & Listening
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POS p.13/4

Level 1

Recite some rhymes & poems by
heart p.21R

Retell key stories, fairy stories &
traditional tales p.21R

Read aloud their writing clearly
enough to be heard by their peers
& the teacher p.24W

PIVATs

* Demonstrates understanding of a
familiar story by recalling main points
in sequence and using gesture and
tone of voice to convey meaning

* Conveys meaning to listeners in a
range of settings, speaking audibly
and providing some detail

Discuss a wide range of poems,
stories & non-fiction p.21R
Participate in discussion about
what is read to them, taking turns &
listening to what others say. p.21R
Explain clearly their understanding
of what is read to them p.21R
Consider the opinions of others
with help (NSG p.22R)

Talk about their own experiences
p.21R

PIVATs

* Follows simple instructions, and
appropriately indicates to speaker if
they don’t understand

* Includes some additional detail in
answers to questions

* Listens to others and usually
responds appropriately in a range of
situations

* Listens to other’s contributions and
gives additional detail to sustain the
listeners interest

* Takes turns in conversation, listening
to others to enter on cue

Take part in role-play (NSG p.22R)
Try out the language they have
listened to in role play (NSG p22R)

Discuss word meanings p.21R
Use vocabulary provided by the
teacher p.21R

Say out loud what they are going
to write about p.24W

Compose a sentence orally
before writing it p.24 W
Recognise & join in with
predictable phrases p.21R

Use statutory Y1 grammar in their
own speech p.74/5 VGaP

PIVATs

Talks in simple grammatical form
about matters of immediate interest
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Year 1

Year 2

In some reading, usually with support, the child is able to:

Apply phonic knowledge and skills to decode words

Respond speedily to all GPC’s including, where applicable, alternative
sounds for graphemes

Read common exception words noting unusual correspondences
between spelling and sound and where these occur in the word e.g.
said, come (NC pg. 54)

Read words with varied endings e.g. -s, —es, —ing, —ed, —er and —est
(NC pg. 51)

Read words of more than one syllable e.g. pocket, thunder (NC pg.
50)

Read words with contractions e.g. I'm, I'll, we’ll, and understand that
the apostrophe represents the omitted letter(s)

Read aloud accurately books that require them to use their developing
phonic knowledge and their knowledge of common exception words
Re-read these books to build up their fluency and confidence in
reading

Apply phonic knowledge and skills until automatic decoding is
embedded and reading is fluent

Recognise alternative sounds for graphemes that contain taught
graphemes

Read words of 2 or more syllables accurately

Read words containing common suffixes e.g. —ing, -ed, er (NC pg. 56)
Read further common exception words e.g. could, again (NC, pg. 58)
Read most words quickly and accurately, without overt sounding and
blending e.g. when they have been frequently encountered

Read aloud books closely matched to their improving phonic
knowledge e.g. automatically and without undue hesitation

Re-read books to build fluency and confidence in word reading

In discussing texts they’ve read and listened to at a level
beyond they can read independently, the child, with support,
is able to:
Discuss a wide range of poems, stories and non-fiction,
Retell key stories, fairy stories and traditional tales and consider their
particular characteristics
Check that the text makes sense to them as they read and correcting
inaccurate reading
Link what they read or hear read to their own experience
Use prior knowledge to make inferences based on what is being
said and done
Predict what might happen on the basis of what has been read so
far
Discuss the significance of the title and events
Recite rhymes and poems
Recognise and join in with predictable phrases
Discuss word meanings, linking new meanings to those already known

Express views about a wide range of contemporary and classic poetry,
stories and non-fiction

Discuss sequence of events in stories and how items of information are
related

Retelling a wider range of stories, fairy stories and traditional tales

Make inferences from what is said and done

Make simple plausible predictions on the basis of what has been read so
far

Recite some poems learnt by heart with appropriate intonation
Understand that non-fiction texts are structured in different ways
Comment on favourite / effective language choices

Recognise patterns of literary language

Discuss and clarify meanings of some new vocabulary e.g. squashed and
squeezed are the same and knowledge of e.g. prefixes, unhappy
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AF1 — use a range of
strategies, including accurate
decoding of text, to read for
meaning

In most reading, the child is
able to:

Apply phonic knowledge and
skills until automatic decoding
is embedded and reading is
fluent

Recognise alternative sounds
for graphemes that contain
taught graphemes

Read words of 2 or more
syllables accurately

Read words containing
common suffixes e.g. —ing, -ed,
er (NC pg. 56)

Read further common
exception words e.g. could,
again (NC, pg. 58)

Read most words quickly and
accurately, without overt
sounding and blending e.g.
when they have been
frequently encountered

Read aloud books closely
matched to their improving
phonic knowledge e.g.
automatically and without
undue hesitation

Re-read books to build fluency
and confidence in word reading
Range of keyword read on sight
Read unfamiliar vocabulary and
common exception words using
a range of strategies e.g.
semantic syntactic and phonic
knowledge in a range of
contexts (EXC)

Comprehension

AF2 — understand, describe,
select or retrieve
information, events or ideas
from texts and use quotation
and reference to text

In discussing texts they’ve
read and listened to at a
level beyond they can read
independently, the child is
able to:

Express views about a wide
range of contemporary and
classic poetry, stories and
non-fiction e.g.
Jabberwocky, Michal Rosen
Express personal
responses, including likes,
dislikes with reasons e.g.
‘she was just horrible like my
sister is sometimes’

Monitor their reading and
check that the text makes
sense as they read

Answer and ask questions
by locating straightforward
information in texts, e.g.
about characters, topics
Discuss sequence of events
in stories and how items of
information are related
Retelling a wider range of
stories, fairy stories and
traditional tales

AF3 — deduce, infer or
interpret information, events
or ideas from texts

In discussing texts
they’ve read and listened
to at a level beyond they
can read independently,
the child is able to:

Make inferences from what
is said and done, e.g. ‘he
was upset because it says
‘he was crying”

Make inferences based on
cause and effect e.g. what
has prompted characters
behaviour... ‘She started to
behave because she knew
her Mum had sweets in her
bag’ or ‘the children were
cold and tired because they
had to work in the mine all
day’

Use personal experience to
respond to texts e.g. a
response based on what
they personally would be
feeling rather than feelings
of character in the text
Make simple plausible
predictions on the basis of
what has been read so far
e.g. ‘He’s going to run away’
or 1 think it will tell us how
the fire started’

Text structure and
organisation

AF4 — identify and comment
on the structure and
organisation of texts,
including grammatical and
presentational features at text
level

In discussing texts
they’ve read and listened
to at a level beyond they
can read independently,
the child is able to:

Show awareness of basic
features of organisation at
text level e.g. beginning and
ending of story or ‘each bit
tells about different things
you can do at the zoo’

Show some awareness of
types of punctuation when
reading

Recite some poems learnt by
heart with appropriate
intonation

Understand that non-fiction
texts are structured in
different ways e.g. it tells
about all the different things
you can do at the zoo,’

Language for

Effect

AF5 — explain and
comment on writers’ use of
language, including
grammatical and literary
features at word and
sentence level

In discussing texts
they’ve read and listened
to at a level beyond they
can read independently,
the child is able to:
Comment on favourite /
effective language choices
e.g. “slimy”is a good word
to describe a slug
Recognise patterns of
literary language e.g. once
upon a time, first, next, last
Discuss and clarify
meanings of some new
vocabulary e.g. squashed
and squeezed are the
same and knowledge of
e.g. prefixes, unhappy

Themes and
Conventions

AF6/7 — identify and
comment on writers’ purpose
and viewpoints and the
overall effect of the text on
the reader. Relate texts to
their social, cultural and
historical traditions

|

n discussing texts they’ve
read and listened to at a
level beyond they can read
independently, the child is
able to:

Express personal opinion
about texts  with some
additional comment e.g. 1
like books about animals
because | have pets’ or ‘I
don't like...’

Show some awareness of
the purpose of text e.g. it
tells you how to...” it tells
you where animals live’
Show some awareness that
writers have viewpoints
and purposes, e.g. it tells
you how to do something’ or
‘she thinks it’s not fair’

Make some simple
connections between texts
identified, e.g. similarities in
plot, topic, or books by
same author, about same
characters

Some awareness that books
are set in different times and
places



Level 1

Link what they read or hear
read to their own experience
Use prior knowledge to make
inferences based on what is
being said and done e.g. she
must be going on holiday
because she is packing her
case’ or ‘he must be
embarrassed because his face
went red’

Predict what might happen on
the basis of what has been
read so far e.g. Jack will save
them because he always does
or ‘the next part will tell you
about what lions eat’

4

Use role play to identify with
characters and make
inferences on the basis of what
is said e.g. the children were
scared of the dragon because
they ran away’

Answer ‘how?’ and ‘why?’
guestions about their
experiences in response to
stories or events (ELG)

Can express views about
events or characters in a story
and answer questions about
why things happened (ELG)

Level 2

Make inferences from what is
said and done, e.g. what has
prompted characters
behaviour... “he was upset
because it says “he was crying”
or ‘she started to behave
because she knew her Mum
had sweets in her bag’ or ‘the
children were cold and tired
because they had to work in
the mine all day’

Make simple plausible
predictions on the basis of
what has been read so far e.g.
‘He’s going to run away’ or ‘l
think it will tell us how the fire
started’

Use personal experience to
respond to texts e.g. a
response based on what they
personally would be feeling
rather than feelings of
character in the text

Level 3

Infer characters’ feelings,
thoughts and motives from
their actions, and begin to
justify with evidence e.g. ‘he
wasn’t happy there — that’s
why he ran away’

Predict what might happen
from details stated ad implied
e.g. ‘I think he will run away
because even though It
doesn’t say that he doesn’t
like her brother, there are
clues’

Identify main ideas from more
than one paragraph e.g. use
evidence from across a text to
explain events and / or ideas

Level 4

Make inferences such as
inferring characters’ feelings,
thoughts and motives from
their actions, based on
evidence across the text and
justifying inferences with
evidence e.g. ‘It’s all about
suffering and how difficult it
was for the explorers: the food,
weather, communications etc.’

Predict what might happen
from detail stated and implied
using evidence from different
parts of the text

Level 5

Explain inferred meanings
drawing on evidence across
the text/s e.g. ‘Sara’s dad told
lies to cover up what he had
done; Sam’s dad always told
the truth even though he’d be
in trouble’

Make inferences and
deductions based on textual
evidence e.g. draw
conclusions and find evidence
to support their
interpretation
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Progression & Assessment

Took Handwriting & Spelling off to assess
separately.

Added Drafting & Editing.
Combined AF1 & 2

Use STA moderation materials to clarify




x Text Structure & omposition Vocabulary » & Ed
Organisation

AF5 - vary sentences for
clarity, purpose and effect

Across a range of
independent writing

some variation in sentence
structure through a range of
openings e.g. some time later,
our gang or speech
sentences are mostly

grammatically sound e.g.
security of tense & person

using passive verbs

using the perfect form of verbs
to mark the relationships of
time & cause e.g. She had
downloaded some songs

use noun phrases to convey
complicated information
concisely

use modal verbs or adverbs to
indicate degrees of possibility
use relative clauses beginning
with who, which, where, when,
whose, that or with an implied
(i.e. omitted) relative pronoun
use and understand the
grammatical terminology for
Year 5 /6 accurately &
appropriately in discussing
their writing & reading

AF6 — write with
technical accuracy of
syntax and
punctuation in

phrases, clauses and
sentences

Across a range of
independent writing

AF3 — organise and present
whole texts effectively,

sequencing and structuring
information, ideas and events

AF4 — construct paragraphs

and use cohesion within and
between paragraphs

Across a range of independent

AF1 — write imaginative,
interesting and thoughtful texts

AF2 — produce texts which are

appropriate to task, reader and
purpose

Across a range of independent

AF7 - select

appropriate and
effective vocabulary

Across a range of

writing

sentences generally
demarcated accurately
throughout text.
inverted commas to
denote speech
generally accurate, with
some other speech
punctuation e.g. The
conductor shouted, “Sit
down!”

punctuate bullets
consistently

use a colon to
introduce a list

use semi-colons,
colons or dashes to
mark boundaries
between independent
clauses

use brackets, dashes
or commas to indicate
parenthesis

Use hyphens to avoid
ambiguity use commas
to clarify meaning or
avoid ambiguity.

Use paragraphs/sections help to
organise content e.g. main idea
usually supported or elaborated
by following sentences

ideas or material generally in
logical sequence but overall

direction of writing not always
clearly signalled

ideas are organised simply with a

fitting
opening and closing, sometimes
linked
Use a wide range of devices to
build cohesion with in & across
paragraphs

although transitions
may be awkward or abrupt.

appropriate choice of pronoun or

noun within and across
sentences to aid cohesion and
avoid repetition.

Using further organisational &
presentational devices to
structure text & guide the reader

e.g. headings, bullet point,
underlining.

writing
main purpose of writing is clear &

incorporates relevant content to inform
or engage reader.

text types/genres using

features that are appropriate to the
task e.g. formality

Description

Explanation

some ideas and material developed in

detail e.g. descriptions elaborated by
adverbial & noun phrases.

straightforward viewpoint generally
established and maintained.
Contrasting opinions may be
presented & some use of expert
comment may be used to suggest
credibility e.g. writing in role as a
scientist.

some use of stylistic features support
purpose e.g. use of similes.

in writing narratives, consider how
authors have developed characters &
setting in what pupils have read,

listened to or seen performed e.g.
flashbacks.

in narratives, describe settings,
characters & atmosphere, integrating

dialogue to convey character &
advance the action.

independent writing
some deliberate

vocabulary choices (e.g.
technical terminology or
vivid language such as
poisonous or nobly - see
spelling & word list)
progressively build a
varied and rich
vocabulary e.g. crescent,
spontaneous

Be aware of the
difference between
structures typical of
informal speech &
structures appropriate for
formal speech & writing
e.g. question tags - He'’s
your friend, isn’t he? Or
the use of subjunctive
forms in very formal
writing & speech e.g. The
school rules demean that
pupils not enter the gym
at lunchtime

AF8 - how to plan, revise &
evaluate writing

Note & develop initial
ideas.Plan their writing by
identifying the audience for &
purpose of writing, selecting
form & using other similar
writing as models.Draft & write
by selecting appropriate
grammar & vocabulary,
understanding how such
choices change & enhance
meaning.Précis longer
passagesAssess the
effectiveness of their own &
others’ writingPropose
changes to vocabulary,
grammar & punctuation to
enhance effects & clarify
meaning.Ensure consistent &
correct use of tense
throughout writing. Ensure
correct subject & verb
agreement when using
singular & plural,
distinguishing between the
language of speech & writing
& choosing the appropriate
register.Perform their own
compositions using
appropriate intonation, volume
& movements so that meaning
is clearProof-read for spelling
& punctuation errors at Y5/6
level
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Mastering Mathematics
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Visualising Estimating Communicating Reasoning Problem Solving
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84 = O 14 = 38
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What doyou notice?
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Mastering Mathematics

Visualising

Estimating

Communicating

which are 10p coins the other two coins
havevalues less than 10p. Whatcould
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Key Indicators:

Reasoning

Problem Solving

Solve problems with addition and subtraction:

= using concrefe objects and picloral
mpmsgnt&tbns, including those involving numbers,

When youroll three dice
there are always lessthan
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