


A school’s approach to 
improving student progress 

through feedback whilst 
reducing workload.



Getting real.

The trade off.
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Presentation Notes




What is really important and 
what have we been told is 

important?



The ultimate aim - Progress



Low impact 
distractions
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Weighing the pig -How much 
assessment?



Teacher Marking – Assessed Pieces of Work - Quantity

Number of lessons a 
fortnight

Number of teacher 
assessed pieces a half-term

7 or 8 3 or 2

5 2

4 2 or 1

3 or less 1



What does the teacher need to do?

If the assessed piece of work needs to be graded, this grade 
needs to be accurate and based on clear assessment criteria. 

The strength(s) of the piece of work are clearly established for 
the student.  Where appropriate a highlighter will be used.

The student should receive clear guidance about how they can 
improve on this piece of work.  

The student should then have the opportunity to engage with 
the feedback and to make the improvement(s) using a green 
response box whenever it is practical to do so.

Teachers will provide written teacher comments where it is 
necessary to do so – where the comment is the most effective 
way of helping the student know how to improve.



Meeting feedback expectations 
whilst managing workload 



English – the challenge:

Managing the volume of written work whilst 
planning effective engaging lessons AND having 
a life! 

English – the sums:
Reading time + assessment = 20 mins per student.

20mins x 30 students = 10 hours per class!



Alternatives to written teacher comments

Where students can engage effectively with (teacher) feedback 
without comments, these should not be provided.  Approaches 
may include:

• The use of marking codes that link to more detailed 
comments from the teacher that students transfer to their 
own work.

• ‘Response’ lessons where teachers will teach content / skills 
identified as necessary through the marking process.



Response lessons;
(English Language Paper 2, 

section A)



Transfer any spelling errors to 
your spelling wall.

If any literacy issues have been 
highlighted in pink, these should 

be corrected here.

One of the four targets will have 
been highlighted green this will 

correspond to part of your 
response.  Before completing 
your response box, you will be 

asked to annotate your full 
response and then write your 

own comment in the upper box, 
indicating how you will improve 

your writing.



AQA English Language – Paper 2 – Section A

• Paper 2 is worth 50% of the GCSE.
• It is broken into a Section A and Section B and each 

section is worth 40 marks (25% of the full GCSE).
• The paper lasts for 1 hour 45 minutes with 15 

minutes reading time.
• Section A is broken down into 4 different questions.

Section A timings are easy –
spend 1 minute per mark!

Question 1 = 4 marks
Question 2 = 8 marks
Question 3 = 12 marks
Question 4 = 16 marks

1) Shade the statements that are true • Identify and understand explicit
(obvious) and implicit (hidden) 
information and ideas.

• Select and synthesize (blend) evidence 
from different texts.

AO1

• Pay attention to the part of the 
extract that you are being asked to 
use for this question.

• Make sure to shade the correct 
number of statements – not too few 
and not too many!

• Even if you have shaded 4 
statements, read all of them…if you 
find a fifth statement you want to 
shade, it may mean one is wrong!

• This question should be an 
easy 4 marks…

• …take your time to make 
sure you don’t lose easy 
marks…

• …but don’t be tempted to 
spend too long either!



AQA English Language – Paper 2 – Section A

Q1)  Read again the first part of source A, lines 1 to 17.

Choose four statements below which are TRUE.
• Shade the boxes of the ones that you think are true.
• Choose a maximum of four statements.

A The writer’s son has just had his second birthday. ⃝

B It took a while for the writer to feel close to his son after he was 
born. ⃝

C The writer has not slept very well over the last year. ⃝
D It takes a long time for the boy to eat his porridge. ⃝
E The writer thinks that his son has grown quickly. ⃝
F The boy has not yet learned to walk. ⃝
G The writer’s son knows how to switch off the television. ⃝

H The writer finds it easy to grasp the idea of his son getting 
older. ⃝

4 marks



AQA English Language – Paper 2 – Section A

Q1)  Read again the first part of source A, lines 1 to 17.

Choose four statements below which are TRUE.
• Shade the boxes of the ones that you think are true.
• Choose a maximum of four statements.

A The writer’s son has just had his second birthday. ⃝

B It took a while for the writer to feel close to his son after he was 
born. ⃝

C The writer has not slept very well over the last year. ⃝
D It takes a long time for the boy to eat his porridge. ⃝
E The writer thinks that his son has grown quickly. ⃝
F The boy has not yet learned to walk. ⃝
G The writer’s son knows how to switch off the television. ⃝

H The writer finds it easy to grasp the idea of his son getting 
older. ⃝

4 marks



AQA English Language – Paper 2 – Section A

• Paper 2 is worth 50% of the GCSE.
• It is broken into a Section A and Section B and each 

section is worth 40 marks (25% of the full GCSE).
• The paper lasts for 1 hour 45 minutes with 15 

minutes reading time.
• Section A is broken down into 4 different questions.

Section A timings are easy –
spend 1 minute per mark!

Question 1 = 4 marks
Question 2 = 8 marks
Question 3 = 12 marks
Question 4 = 16 marks

2) Select key info from two texts • Identify and understand explicit
(obvious) and implicit (hidden) 
information and ideas.

• Select and synthesize (blend) evidence 
from different texts.

AO1

In the same way / Similarly
On the other hand / However

Point Quote InferA

Point Quote Infer

• Make sure that you have written in detail
about the two texts.

• Make sure you have paid attention to the 
words of the question and selected the 
information specified.

• Make sure that you have used a short
quotation to support each point made.B

Repeat the paragraph structure below 
twice to make 2 points about each text, 
linking the two texts together.

x2



AQA English Language – Paper 2 – Section A

2) You need to refer to source A and source B for this question.

The ways the boys spend their time playing as young children is different. 

Use details from both sources to write a summary of the different activities the boy in 
Source A enjoys and the boy in Source B enjoyed when he was young. [

8 marks

Content may include ideas such as:

• The limited activities of the boy in Source A and the greater range of toys 
the boy plays with in Source B.

• The dependence of the boy on his parents in Source A and the greater 
independence of the boy in Source B.

• The attention-seeking behaviour of the one-year-old in Source A and the 
more adventurous activities indulged in by the young boy in Source B.



In Source A, the boy would enjoy playing with the TV remote ‘…switch off the television 
at precisely the most important moment of anything I ever try to watch.’ This quote 
reveals that this baby boy has been introduced to the world of technology from a very 
young age. This quote also tells the reader that while this boy plays, he seems to be 
quite a mischievous child. However in Source B, the boy when he was young played 
with very old and traditional toys for example ‘of wooden sheep and cattle’. This quote 
reveals that this boy enjoyed physical toys that nowadays would be considered 
traditional or even old fashioned. Overall this shows the differences between the two 
boys as in Source A, the boy is exploring technological products whereas in Source B the 
toys are older and more traditional.

In Source A, the boy clearly enjoyed the food that he was fed: ‘Nor will he be the baby 
amazed by the texture and taste of solid food.’ This quote reveals that as a baby the boy 
would always enjoy his food and would feel amazed by it which suggests the pleasure 
he got from this activity. However, in Source B, the boy appeared to be a fairly messy 
eater: ‘I want to see crumbs on the carpet.’ This quote reveals that this boy would make 
a mess when he ate his food. Overall this shows that the boys enjoyed their food in 
different ways. In Source A, we are told the boy was amazed by food and in Source B, 
the boy is a messy eater. 

6/8



AQA English Language – Paper 2 – Section A

• Paper 2 is worth 50% of the GCSE.
• It is broken into a Section A and Section B and each 

section is worth 40 marks (25% of the full GCSE).
• The paper lasts for 1 hour 45 minutes with 15 

minutes reading time.
• Section A is broken down into 4 different questions.

Section A timings are easy –
spend 1 minute per mark!

Question 1 = 4 marks
Question 2 = 8 marks
Question 3 = 12 marks
Question 4 = 16 marks

4) Compare the content / method. Compare writers’ ideas and 
perspectives, as well as how these 
are conveyed, across two or more texts.

• Make sure that you have written in detail
about the two tests.

• When writing about methods, make sure 
to explain their impact on the reader.

• Use short quotations.

AO3

In the same way / Similarly
On the other hand / However

Point Quote ExplainA

Point Quote ExplainB
x3

Repeat the paragraph structure below 
at least three times to make 3 points 
about each text, linking them together. • You will need to compare both:

Content / Views Methods



AQA English Language – Paper 2 – Section A

Q4) For this question, you need to refer to the whole of Source A, together with the whole 
of Source B. 

Compare how the writers convey their different perspectives and feelings about their 
children growing up. 

In your answer, you could: 
• compare their different perspectives and feelings 
• compare the methods the writers use to convey their different perspectives and 

feelings
• support your response with references to both texts.

16 marks



AQA English Language – Paper 2 – Section A 4) Compare the 
content / method.Compare how the writers have conveyed…

In answering question 4, you need to focus on ‘how’ and this means you should 
concentrate on the way in which the writer has written the text.  You might consider:

What is the writer’s tone in the text?  Is the tone the 
same throughout the text or does it change at any 

point?

What is the text’s 
purpose and how does 
this impact on the way 

the text is written?

From what 
perspective is the 
text written?  Who 

is the imagined 
audience?

How has the text used 
language?  What do 
we notice about the 
vocabulary used and 

any specific techniques 
that are included?  

How has the text 
been organised?  
What is the text’s 

structure?



AQA English Language – Paper 2 – Section A

04) Compare how the writers convey their different perspectives and feelings about their 
children growing up. 

16 marks

AO3 content may include the comparison of ideas such as: 

• the different perspectives of the writers including gender and historical context 
• the writer of Source A’s sense of paternal pride compared to the sense of loss and 

regret felt by the writer of Source B 
• the different ages of the children and how this may have affected the writers’ feelings. 

And comment on methods such as: 
• use of structural features to manipulate the reader 
• use of descriptive language to convey feelings and emotions centred around the 

children.



Both Source A and Source B are in the form of a newspaper article. However, Source A’s purpose is to 
give insight on Stuart Heritage’s family life, relating to other parents, shown through the rhetorical 
question in the title: ‘How is he one already?’ which many parents can relate to as they watch their 
children grow. This question provokes the reader to think about their own family life and reflect upon the 
passing of time. This creates a clear bond between the reader and the writer. However, in Source B, the 
purpose is to warn other parents about this passing of time. Although it is still about children growing up, 
there is a more negative tone than celebratory, claiming ‘still many mothers who haven’t lost their boys’. 
The verb ‘lost’ is emotionally engaging to any parent reading as a child going missing is a worst nightmare 
scenario, therefore the comparison to being lost and growing up becomes very dark and negative to 
readers. 

Both writers show a deep love to their sons and therefore a sense of possession. Source A opens with 
the sentence: ‘My son turned one last week.’ The possessive pronoun ‘my’ gives a sense of possession as 
Id the writer is proud of his son and wants to claim responsibility of him. The idea of him being proud is 
backed up by the quote ‘he is determinedly his own person’ where the adverb ‘determinedly’ suggests 
his son having power. Furthermore, the structural feature of including his possession at the beginning of 
the article establishes that the son is his and he is so proud he wants everyone to know about it. 
Similarly, Source B repeats the phrase ‘my little boy’ throughout the extract, particularly near the end. 
The possessive pronoun ‘my’ again highlights the son belongs to her but it also creates a sense of 
distance between the grown up boy through the adjective ‘little’ as it suggests only the little boy is hers 
and she wants little to do with the ‘manly figure’ as he no longer ‘little’. In this case, the possessive 
pronoun ‘my’ is used to create distance between the writer and the son, unlike in Source A.

14/16



Both writers present different opinions about on development and growing. In 
Source A, the writer acknowledges it to pass quickly but ultimately is proud  of it, 
saying ‘I blinked and now in his place is a little boy who can walk’. The verb 
‘blinked’ emphasises how quickly time is passing and how the writer doesn’t 
expect it to happen so quickly, again relating to the parents in the audience. The 
point that he is proud is supported through the reference of walking and the fact 
that ‘he can walk’. Every parent knows the immense feeling of pride when a child 
begins to walk and the reference to the boy walking highlights this. The writer is 
almost bragging about it to the reader, who in turn feels proud of the soon too so 
an emotional connection is established. In Source B, the writer feels differently 
about the development of her son as ‘her ears are aching for the pattering of little 
feet’ that are no longer present. The verb ‘aching’ is painful and creates imagery 
of pain. Highlighting to the reader how painful it is to watch a child grow up, 
warming them of what’s to come. 

14/16

Continued…



Evaluate the quality of your question 4 response.

We apply our learning to demonstrate understanding and then reflect on this.

E Have you been able to include quotations from 
each text to back up your points?  Circle any 

quotations used in your answer.

Have you been able to make at least three points 
about the content / method of each text?  Tick

each point that you have made.P
Self-assess your response using the structure outlined below:

C Have you been able to compare the two texts and identify 
the ways in which they are similar / different?  Write a ‘C’ 
in the margin where you have introduced a comparison.

Underneath your response, write a comment next to PEEC in which you evaluate how 
well you have dealt with each element of the response.

E Have you been able to explain your points in detail?  
Underline your explanations. 

__________

C

Point

Evidence

Explain



Response lessons;
(English Language Paper 2, 

section B)



AQA English Language – Paper 2 – Section B

Transfer any spelling errors to your 
spelling wall.

If any literacy issues have been 
highlighted in pink, these should 

be corrected here.

One of the four targets will have 
been highlighted green this will 

correspond to part of your 
response.  Before completing 

your response box, you will be 
asked to annotate your full 

response and then write your 
own comment in the upper box, 
indicating how you will improve 

your writing.



AQA English Literature – Paper 2 – Section B – Writing to present a viewpoint

Having marked your TOE, your teacher will have indicated one of the four 
‘ideas’ below for you to act upon, in order to make further progress:

Target A

You need to ensure that you have a clear 
introduction / conclusion that includes 

the use of language that we would 
expect from this element of your 

response.  Think carefully about the 
reader response you want to achieve.

Target B

You need to use evidence and then take 
the time to explain it fully.  Use either an 
anecdote, statistic or expert opinion to 
help you to support the point made in 

the highlighted paragraph.

Target C

You need to make sure to consider the 
other point of view and the reason(s) 

people may disagree with you.  Write a 
paragraph explaining what others might 
think, but then use ‘however’ to explain 

why they are wrong.

Target D

You need to vary your sentence 
structures.  Rewrite the highlighted 

paragraph and make use of different 
sentence openings, different sentence 

lengths and a greater range of 
punctuation than is currently there.



AQA English Literature – Paper 2 – Section B – Writing to present a viewpoint

Target B

You need to use evidence and then take 
the time to explain it fully.  Use either an 
anecdote, statistic or expert opinion to 
help you to support the point made in 

the highlighted paragraph.

Make sure to increase the variety of 
different ways in which you look to 

provide ‘evidence’ that supports the 
viewpoint that you are developing.

Use connective words to introduce your 
evidence or in order to add further 

evidence to support a point that you 
have already made.

When using an anecdote or statistic, 
always take the time to explain its 

significance and why exactly you feel it 
supports the point that you have made.

For example As well as

For instance Furthermore

In the case of In addition to

If you choose to include the direct 
words of an expert, you need to 

punctuate these correctly – make sure 
the words spoken are placed inside 

speech marks.



AQA English Literature – Paper 2 – Section B – Writing to present a viewpoint

Target C

You need to make sure to consider the 
other point of view and the reason(s) 

people may disagree with you.  Write a 
paragraph explaining what others might 

think, but then use ‘however’ to 
explain why they are wrong.

The Black hat might be brought 
forward in the sequence – to get 
the problems out of the way and 
leave the reader with benefits.

You might be genuinely open-
minded and when you consider 
the other viewpoint, showing 
why some do believe this.

You might refer briefly to the 
other viewpoint and then 
demolish it…explaining why you 
think it is completely wrong!

Rather than being two 
paragraphs, one paragraph 
could begin with a problem and 
then lead to a linked solution.

Taking the time to consider the other 
point of view helps to show that you are 

‘reasonable’ and makes it more likely that 
your reader will accept your view.  You 
can make clear that you have reached 

your point of view when you are aware of 
the alternative viewpoints.



Other English alternatives to 
‘teacher ink’





Lengthy feedback - Dictation to 
Google docs



How do I know if the approach as to whether or not to 
provide a written teacher comment is working?

If the student response to 
the feedback is good and 
no teacher comment was 

given, the approach 
worked!

If the student response is poor, 
something different needed to 
be done…this may be a written 
teacher comment or another 

adjustment to teacher practice.

THE BIG QUESTION



Science (tablet) example



Tuesday, 16 October 2018
Groups of the periodic table -

Feedback and Intervention

Task 1

Transfer 
Spellings to your 

spelling wall. 

Task 2

Write your raw 
grade on your 

progress tracker 
and mark the 

grade with a x. 

Task 3

Self assess
yourself for this 
topic using the 

LPP for topic 7 –
Groups of the 
periodic table. 

Are you happy with your grade? 

Did you leave any blanks? Did you memorise formula? 
Did you revise? Did you write enough? Therefore did 

you do your best?



Assessment Feedback

Step 1

We are going to go 
through each question 
– with the green biro 
make any corrections 

as we go. 

Step 2

Fill in your green 
response box in detail

Firstly…



Explain what happens to the reactivity of 
the alkali metals as you go down the group. 

Use this to describe the differences in 
reactivity of sodium and potassium.

State the name of the group 1 elements. 
Describe the general properties of these 

elements. 

Describe the appearance of the halogens 
and use this to explain how you could work 

out their reactivity using displacement 
reactions.

Identify what the two hazard symbols 
mean in Q6. Explain why hazard symbols 

are important. Describe some safety 
precautions which need to be followed 

when using bromine. 

State how to test for chlorine gas. Explain
why chlorine is more reactive than 

Bromine. 

Identify the name of the group 0/8 
elements. Describe how their density 

changes as you go down the group. Explain
the different uses of these elements. 

Tuesday, 16 October 2018
Groups of the periodic table - Feedback 

and Intervention

Explain what is meant by a metal halide. 
Write a word equation for the production 

of sodium Chloride. 

Define electrolysis, anode and cathode. 
Describe what type of ions are attracted 
to the anode and cathode and explain why.

Explain what is meant by oxidation and reduction in terms of movement of electrons. 
Identify where each process happens. (anode/cathode)



Explain what happens to the reactivity of the alkali metals as 
you go down the group. Use this to describe the differences in 

reactivity of sodium and potassium.

• What happens to the 
reactivity as you go down 
the group?

• Does this group want to lose 
or gain an electron?

• What increases as you go 
down the group?

• What do they produce when 
reacted with water?

• Can you write an equation 
for this?

Electron Alkali

Shielding Lose 
https://www.youtube.com/watch?v=u
ixxJtJPVXk

Key words

https://www.youtube.com/watch?v=uixxJtJPVXk


Identify what the two hazard symbols mean in Q6. Explain why 
hazard symbols are important. Describe some safety 

precautions which need to be followed when using bromine. 

Sentence starters
• The hazard symbols in Q6 

mean…
• Hazard symbols are 

important because…
• When working with 

bromine some safety 
precautions are…

Think about our lab safety 
rules, if we were working 

with bromine in here, what 
would we need to do?



State the name of the group 1 elements. Describe the general 
properties of these elements. 

Use the pictures below to help 
you:

Think about:
• Why can we 

cut them with 
a knife?

• Why do they 
float on water?

• Why do they 
melt when 
reacted with 
water?

• What do they 
produce when 
reacted with 
water?

• Why are they 
stored in oil?



State how to test for chlorine gas. Explain why chlorine is 
more reactive than Bromine. 

Use the pictures below to help you:

Sentence starters
• Chlorine is more 

reactive than bromine 
because as you go down 
the group there are 
more…

• Which means…
• This makes it easier…

Testing 
for 

chlorine -



Outcome: 
Post ‘response lesson’ 
(Geography example)





Marking codes;
Geography example



Evaluate the quality of your question 4 response.

We apply our learning to demonstrate understanding and then reflect on this.

E Have you been able to include quotations from 
each text to back up your points?  Circle any 

quotations used in your answer.

Have you been able to make at least three points 
about the content / method of each text?  Tick

each point that you have made.P
Self-assess your response using the structure outlined below:

C Have you been able to compare the two texts and identify 
the ways in which they are similar / different?  Write a ‘C’ 
in the margin where you have introduced a comparison.

Underneath your response, write a comment next to PEEC in which you evaluate how 
well you have dealt with each element of the response.

E Have you been able to explain your points in detail?  
Underline your explanations. 

__________

C

Point

Evidence

Explain



Presenter
Presentation Notes
So you can see here where some of our marking codes are being used. In this example this is a self assessed piece and there is no literacy codes used (I’ll com on to that shortly).



Maths game changer:
Replacing day to day marking and written feedback in 

exercise books (and for formal assessments) with 'real-
time' responsive in-lesson strategies that ensure the 

teacher/student knows what learning and progress has taken 
place and what needs to be done to improve further.



Maths – the challenge:
• Revealing the mistake / misconception without 

delay and responding without delay.
• Ensuring feedback speeds up progress as 

opposed to slowing it down.
• Meshing real time feedback with highly 

effective differentiation. 

‘Medical checks as opposed to a post mortem’ 
(Dylan William)

Presenter
Presentation Notes
 



Maths – the challenge:

• Moving from traditional teacher assessment 
(marking) to self assessment, to self 
assessment with self regulation. 

Definition:
Self-regulation is when a person or group governs or 
polices itself without outside assistance or influence.



Maths – the funnel method:
Starting with the 
basics, gradually 

ensure skill base and 
confidence is 
established.

Reach a common skill 
level, then move 

towards rapid 
progression through 
self assessment/self 

regulation

Multiple ‘hinge points’ -
self assessment/self 

regulation



Answer grids / Answer 
clouds allow for 
immediate and 
effective self 
assessment/self-
regulation from 
students.

Maths – self assessment:



Maths – self assessment:
ABCD Cards - Real time diagnostic questioning – a medical check rather than a post mortem.

Look at the following sequence:
3, 7, 11, 15, 19…
Which rule best describes the sequence?

n + 4

3 + n

4n - 1

4n + 3



‘Differentiation Detour’ - Allowing students to go into different directions informed by real-time 
assessment. 

Final answer provided so students immediately know whether they are understanding and applying 
the method correctly. 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&frm=1&source=images&cd=&cad=rja&docid=0KL85mV84FmoYM&tbnid=Bfvhakvcwp1s0M:&ved=0CAUQjRw&url=http://www.cartoonstock.com/directory/r/running_track.asp&ei=jNJjUtXVE8i70QXkwYDYDA&bvm=bv.54934254,d.d2k&psig=AFQjCNFgvcEnz8uVDd5OQNBfNadkxlpzPw&ust=1382359994638533


Maths – the funnel method:
Multiple ‘hinge points’ -

self assessment/self 
regulation



A real-time 
diagnostic check 
will either confirm 
the learning is 
progressing how 
you had planned 
(Plan A) or there is 
enough justification 
to re-teach any 
particular parts 
which students are 
struggling to grasp 
(Plan B).

Hinge points:



Responses can simply be sorted into 
piles…

Maths – Plenary and Exit Tickets…

Where the vast majority of the correct box is 
ticked the teacher understands that future 

learning can progress as planned.

Enough incorrect random wrong selections 
would inform the teacher the learning 

needs to be re-taught.

Enough selections of a particular incorrect 
response would indicate the existence of a 

misconception.

A minority of incorrect selections would 
identify the individual students and ensure 

it could be corrected in the next lesson.



Maths - Exit Tickets…



Maths – Self assessed ‘Exit 
Tickets’.



Additional 
checking



Literacy 
marking





Literacy Marking

The principles of literacy marking continue as they were.  The 
key is to ensure impact.

Spelling errors need to be transferred accurately to spelling walls 
and teachers need to be confident that this is the case – if there 
is a possibility that this will not happen, walls should be checked.

Recognising the specific needs of Y pathway students, more 
regular literacy marking should take place – the small group and 
in many subjects, allocation of an LSA supports this.  



Presentation



High quality CPD enables 
quality Self/Peer assessment

Presenter
Presentation Notes






High quality monitoring 
assures quality.



Tablet devices

• Differentiation at a new level.

• Bread and butter teaching and 
learning as opposed to wizz
bang!

• Importance of well 
structured/organised VLE.

• Selecting the ‘right device’.

• Infrastructure importance.

• Airwatch
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